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Welcome to this workshop in which you will obtain knowledge on the concept 

Information Literacy and presenting an Information Literacy Instruction 

Programme to Primary School Children. 

 

Origination of the workshop 

This workshop originates from a Masters Dissertation by Flippie van der Walt 

with the title “The Design of an Information Literacy Instruction Programme for 

Primary school children in the Public Library” at the Department of Information 

Science, UNISA in 2005. 

 

Why teaching information literacy skills in the public library? 

Children, especially from the primary school level are flocking to the public library 

for their information needs due to the requirements of the Outcome Based 

Education System. The mastering of information skills is seen by the South 

African School Curriculum (2002:11) as one of eight critical outcomes. However 

not much is done to address the skills needed to understand and use information 

successfully (De Beer 1993:16; Hart, 1998:36 and Crase, 1999:19).  

 

Therefore, the public library is facing a new role in service delivery the one of 

teaching children how to use information effectively. The public library being the 

communal provider of information sources is therefore the substitute for school 

libraries and is facing the challenge to guide children in using information 

effectively (Hendrikz 1998:5). 

 

 

Introduction 
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Three types of educational roles by the public library 

Zaaiman (1987:16) identify three types of educational roles that public libraries 

should fulfil: formal, non-formal and informal. An outline of the three educational 

types is given in Table 1.  

Table 1 Three types of educational roles of the public library (adapted from 

Zaaiman, 1987: 16) 

Type of education Description 

Formal 

Public libraries provide information sources that are related to the 

formal, educational curriculum (instrument of formal education). 

Prescribed and recommended sources are made available by public 

libraries to cater for the educational needs of primary, secondary and 

tertiary students. These students include distance education students 

of all ages.  

Non-Formal 

Public libraries arrange lectures, exhibitions and make their facilities 

available to users of all ages. Book displays, career seminars and 

skills development workshops are just a few examples of how the 

public library contributes to education in a non-formal way. 

Informal 

The public library is the intermediary between the user and the 

information source. It provides space, time and sources to meet the 

information needs of the public. Its contribution to education and life-

long learning is an informal one. 

  

Based on the above description of the different educational roles, information 

literacy could be regarded as a formal educational function of the public library. 

The implication of this educational role is indicated in the White Paper on Arts, 

Culture, Science and Technology (1995:116) which states that public libraries 

should design programmes for user education that will address a lack of 

information skills. Hart (1998:36) supports the White Paper by encouraging public 

libraries to plan and present programmes that contribute to information literacy 
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awareness, especially in children. One of the implications of the educational 

function of the public library is that the public library plays a supportive role in the 

resource-based curriculum of South Africa (Asmal, 2000).  

 

 
The aim of the workshop is to coach and to equip public librarians with the skills 

and knowledge to guide primary school children in using the public library’s 

information sources effectively. 

 

A. Public librarians 

 To orientate the public librarian towards the educational role of the public 

library. 

 Understand the concept of Information Literacy. 

 Understand and guide the Information Literacy Activities. 

 Present an Information Literacy Instruction Programme for Primary School 

Children. 

 

B. Primary School children 

 To equip the target group with skills to use information sources effectively. 

 

 

 

 

 

 

Aim of the workshop 

Outcome of the workshop 
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The workshop consists of 4 phases. Each phase deals with important aspect in 

order to reach the outcome mentioned above. 

 

Phase 1: The educational role of the public librarian in teaching information 

literacy skills 

 

Phase 2: Information literacy activities (skills) 

 

Phase 3: Information Literacy Instruction Programme for Primary School 

Children 

 

Phase 4: Planning and marketing of the programme 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Structure of the workshop 
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1.1 The educational role of the public library 

 

The question is asked whether it is the public libraries role to educate children 

the necessary skills to use information effectively. An intensive literature review 

was conducted to answer the question from international and national 

documents. The following documents clearly high list the role of the public library 

in (1) education, and (2) information literacy. 

 

1.1.1 International perspective 

In collaboration with IFLA, UNESCO has compiled a set of guidelines that 

attempt to prescribe the operations and functions of public libraries 

internationally. The UNESCO Manifesto  

(1994:1) is particularly clear as it states that the public library is a ”living force for 

education, culture and information.…”  

 

The Manifesto sets out 12 key mission statements that relate to information, 

literacy, education and culture.  Statement Nos. 11 and 12 clearly indicate that 

the public library should 

 facilitate the development of information and computer literacy 

skills. 

Phase 1 

The educational role of the public library in teaching 

information literacy skills 
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 support and participate in literacy activities and programmes for all 

age groups. It should initiate such activities, if necessary. 

 

The feasibility of the UNESCO Manifesto is supported by the Public Library 

Services IFLA/UNESCO Guidelines for Development (IFLA, 2001). The 

guidelines set out in this document assist public libraries to facilitate the 

development of communities through education, information, recreation and 

cultural support. Section 1.3.1 of the document recommends that public libraries 

should provide materials and programmes that will support formal and informal 

education. In relation to the educational role of the public library, the document 

also indicates - in Section 3.4.2 - that children should be taught skills that ensure 

the effective use of information (IFLA, 2001: 26).  

 

Furthermore the last mentioned document advises public libraries to provide 

children with activities that are related to the understanding, and use of, 

information resources. In Section 3.6 the document further recommends that 

public libraries should assist library users to develop skills to use the library’s 

resources effectively. Both documents create a platform for public libraries to 

support the educational needs of children. 

 

The international documents are clear on the educational role of the public 

library, especially as far as children - as users - are concerned. The international 

documents have established standards and guidelines that many countries - 

including South Africa - have adopted.  

 

1.1.2 The South African perspective 

Since the advent of a true democracy in 1994, South African libraries have 

experienced various changes in their functions and services. These changes 

have emerged from new policy documents dealing with the services and 
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products to be offered by the library and information services (LIS) sector. The 

most important of these documents include the following: 

The Reconstruction and Development Programme (RDP): 1994 

The RDP policy framework - as drawn up by the African National Congress 

(ANC) led alliance (1994:1) - focuses on the “building of a democratic, non-racial 

and non-sexist future.…” This policy framework recognises information and 

libraries as important aspects of the reconstruction and development of 

communities in South Africa (African National Congress, 1994:1). 

 

Section 5.14 of the RDP policy emphasises the importance of access to 

information and the important role libraries play in providing this access. Libraries 

- as agents of information - are recognised in the RDP policy document as 

important organisations for the collection, organisation, retrieval and distribution 

of information to community members (African National Congress, 1994:59,71).  

Even though information literacy - as a specific function - is not mentioned in the 

RDP policy, the importance of information and the recognition of libraries are 

included. The RDP policy document provides a platform for libraries - including 

public libraries - to play an important role in community development.  

The White paper on Arts, Culture, Science and Technology: 1995 

The Arts and Culture Task Group (1995) was briefed to report on the Library and 

Information Services in South Africa to the Minister of Arts, Culture, Science and 

Technology.  In its report to the Minister, the Task Group emphasises the need 

for every person in South Africa to participate in the free and equal exchange of 

information to enable them to take charge of their lives (1995:13). 

 

The report identifies the public library as the type of library that is best known to 

the public as the organisation that provides for the “educational, informational, 

recreational and cultural needs” (1995:6) of the community. The report supports 
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the key services of the public library by indicating that”information is a strategic 

resource” (1995:14) that is imperative for the development of previously 

disadvantage communities in South Africa. In terms of the provision of 

information, the report is clear on the importance of information literacy as a key 

skill in empowering the people to take charge of their own lives (1995:14). This 

will – according to the report - assist in the process of life-long learning and will 

contribute to the development and upliftment of all South Africans.  

 

The report concludes that the public library should support the community to use 

information by presenting programmes that will equip members of the community 

to use information effectively for educational, developmental and social upliftment 

(1995; 116, 117).  

The Constitution of the Republic of South Africa: 1996 

The RDP framework was used as one of the cornerstones for the development of 

a democratic constitution for South Africa.  

 

According to the Bill of Rights, contained in the Constitution of the Republic of 

South Africa, 108 of 1996, Section 32:  

 

(1) Everyone has the right of access to - 

(a) any information held by the state; and 

(b) any information that is held by another person and that is required for 

exercise or protection of any right. 

 

The LIS sector is one of many that comply with the regulations of the 

Constitution.  Documents, such as the report from the Working Group on Library 

and Information Services (1996) and the National Library of South African Act 

(1998), are a verification of the impact of the Constitution on the library and 

information services sector.   
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Report of the Inter-ministerial Working Group on the Library and  

Information Services (LIS) Function: 1996          

 

Based on the guidelines set out in the White Paper on Arts, Culture, Science and 

Technology as well as the South African Constitution, the Working Group on the 

Library and Information (LIS) Function presented a draft report to the Minister of 

Arts, Culture, Science and Technology and the Minister of Education in June 

1996. The purpose of this report was to advice the two ministers on mechanisms 

to ensure good governance of the library and information system in South Africa 

(1996:1) at national level.  

 

The mission statement compiled by the working group states that it is 

…the mission of library and information services in South Africa [is] to support 

and stimulate the socio-economic, educational, cultural, scientific and 

information development of all communities in the country by providing 

access to levels of information for all (1996:9). 

 

By achieving the above, LIS will contribute to raising awareness and information 

literacy within all communities. In support of the above mission, Section 4.4 of the 

report elaborates on the goals of public libraries in South Africa. According to this 

section, public libraries should ensure 

 equitable and effective public access to information.  

 free access to basic information. 

 access to information that is essential to support life-long learning and 

empowerment.  

  

From the above objectives one can conclude that access to information is 

essential for community development and upliftment. However, accessibility to  



Information Literacy Instruction Programme for Primary School Children in the 

Public Library: A coaching workshop for public librarians by Flippie van der Walt 

 

12 

 

information sources does not mean that people know how to use them 

effectively. Knowledge on how to search for - and use - the available information 

is imperative to ensure community development and upliftment. For this reason 

the function of LIS extends far beyond the provision of information sources to 

include information literacy programmes that can assist community members in 

using the information for their own - and the community’s - benefit.  

The National Library of South Africa Act, 1998, No. 1395 

The National Library of South Africa Act, 1998, No. 1395, regulates the 

collection, preservation and promotion of the national documentary heritage. In 

terms of Section 3 of the National Library Act, the objective of the National 

Library is   

…to contribute to socio-economic, culture, educational, scientific and 

innovative development by collecting, recording, preserving and making 

available the national documentary heritage and promotion and awareness 

and appreciation thereof, by fostering information literacy, and by facilitating 

access to the world’s information resources (National Library Act of 1998). 

 

Furthermore, Section 4.(1) (g) of the National Library Act of 1998 stipulates that 

information literacy is one of the functions of the National Library and that,  

therefore, the National Library must - in terms of its functions - provide 

leadership, guidance and advice to the South African library and information 

sector.  

The implication of Section 4.(1) (g) and (2) (b) of the Act is that the public library 

sector should - in conjunction with the National Library  – contribute to the 

provision of information sources, as well as education in how these sources 

should be used - i.e., information literacy to promote culture, education, scientific 

and socio-economic development.  
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The South African perspective of the educational role of the public library in 

presenting information skills is established from information included in the 

documents cited in the section above. Using information contained in the above 

mentioned documents, the next section formulates what the educational role of 

the library should be.  

 Because information is a basic human right, public libraries should ensure 

its availability to all community members. 

 Public libraries should provide resources and services to meet the 

information and educational needs of community members. 

 Public libraries should play a role in information literacy education by 

presenting programmes that teach information literacy skills. 

 In order to support an information literate nation, public libraries should 

follow the guidelines of the National Library of South Africa – as set out in 

the Act. 

 

Public library 

Various definitions exist on what a public library is. For the purpose 

of this workshop the following definition is used as compiled in the 

mentioned dissertation: 

“ …a library that provides information, education and 

recreation sources and services to the community under the 

authority of the local or provincial government structure.” 

 

1.2 The information literacy concept 

 

Information literacy is not a new phenomenon. Neither is it a skill exclusively for 

“tertiary” students. Information literacy is a skill that any person from young to old 

can master to exploit information in fulfilling a need. For the purpose of this 

workshop a few definitions will be studies in order to identify the core meaning of 

the concept. 
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Information literacy consists of two concepts that each is vital in using information 

and information sources.  

 

Please explain in your own words what each concept mean: 

 

Information 

 ___________________________________________________________ 

 

Literacy 

 ___________________________________________________________ 

 

1.2.1 Definition of information literacy 

Behrens, Olën and Machet (1999:19) define information literacy as  

 

... the ability to access, evaluate and use information effectively for 

specific purposes from a variety of formal and informal sources. 

 

The National Forum on Information Literacy (2004:1) defines information literacy 

as  

... the ability to know when there is a need for information, to be able to 

identify, locate, evaluate, and effectively use that information for the 

issue or problem at hand. 

 

Based on the above definitions, the following comprehensive definition is used 

for the purpose of this workshop: 

 

activity . . 

. 
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Information literacy is the ability to access, retrieve, evaluate 

and use information from a variety of information sources to 

solve an issue or existing problem for personal or communal 

benefit.   

 

1.2.2 Authoritative models – International and National 

The concept of information literacy is thoroughly researched and modules are 

constructed in benchmarking the activities involved in using information sources 

effectively.  It is important to take note of the most authoritative and well 

structured models used to teach people to become information literate.  

Big 6 Skills model 

 

The Big 6 Skills approach is a general information problem-solving model 

consisting of six logical tasks aimed at guiding the user through the information 

process. Information searches and skills are integrated in this model in a 

“systematic process to find, use, apply and evaluate information” effectively 

(Eisenberg, 2001:1). The model was developed by Eisenberg and Berkowitz 

(2001) and is used in many K-12 schools, as well as in the higher education 

institutions and corporate sectors throughout the world.  

 

Table 2: Stages of the Big 6 Skills model 

Stages Steps 

1. Task definition 
 Define the information problem 

 Identify information needed to complete 

the task   

 

2. Information seeking strategies 

 Determine possible sources 

 Prioritise sources by evaluating the 

possible different sources 

 

3. Locate and access 

 Intellectual and physical location of 

sources 
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 Find information within the source 

 

4. Use of the information 

 Engage with the information in a source 

 Extract relevant information from a 

source 

5. Synthesis 
 Organise information from sources 

 Present the information 

 

6. Evaluation 

 Assess the product 

 Assess the information problem-solving 

process 

 

The Big 6 Skills model is a systematic process that finds, uses, applies and 

evaluates information for specific needs. Each stage guides the user through 

important steps to achieve the outcome of that stage and to progress to the next 

stage.  Stage Six of the model emphasises the importance of compiling a final 

product that is evaluated to determine its correctness before submission.   

The K-12 Five Stage Information Literacy Model  

 

The K-12 model is for learners who need to follow a process to fulfil an 

information literacy need (Langhorne, 1998:15). The model is a five stage 

information literacy process with steps in each stage that guide the user from one 

stage to the next. The five stages and steps are compiled in Table 4.4, given 

below.   

Table 3: K-12 Five Stage Information Literacy model 

Stage Steps 

1. Define the information needed  Develop a search statement from the 

topic of the task 

 Decide what information is needed 

 Identify key words 

 Determine the format of the end product 

2. Locate information  Develop a research plan 

 Determine the best sources 

 Locate sources 
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 Find information within sources 

3. Process the information  Interpret the allocated information 

 Evaluate the usefulness of the 

information 

 Extract and record information 

 Draw conclusions 

4. Create and communicate results  Organise information from all sources 

 Create a product to communicate the 

information 

 Cite sources used 

 Acknowledge sources used 

 Present the end product 

5. Assess process and product  Evaluate the research process 

 Evaluate the quality of the product 

 

Even though the K-12 model approaches the information literacy process with 

only five stages, each stage includes more than two steps. This makes the K-12 

model very labour intensive. This characteristic increases the difficulty level of 

the K-12 model. Step Two of Stage Five is also unique to this model where the 

final product is evaluated according to quality. Quality refers to neatness, clear 

handwriting with clear pictures and the inclusion of subdivisions, where 

necessary.   

LIASA ILG GR. R-12 model 

 

The LIASA School Libraries and Youth Services Interest Group (SLYSIG) 

compiled the LIASA Information Literacy Guidelines Grade R-12 revised 

document in 2003. The guidelines - given in this document - aim to facilitate the 

implementation of information literacy education in schools. They illustrate the 

importance of information skills in the process of outcomes-based education 

(LIASA, 2003:3). The components of the model are divided into 6 stages - each 

with several activities that guide children in using information to improve their 

school work.  
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Table 4: LIASA ILG GR. R-12 model 

 

Stage 
Steps 

1. Preparing/planning 
 Formulate the information task 

 Establish existing knowledge about the 

topic 

 Brainstorm to define the information 

problem 

 Identify problems by formulating 

questions, gaps and needs 

 Develop a framework to conduct the 

research 

2. Finding 
 Identify potential information providers 

 Locate and select information sources 

 Access information sources by using 

retrieval tools  

 Evaluate information sources for 

appropriateness 

3. Processing  Skim and scan to gather relevant 

information 

 Compare, contrast, classify and interpret 

information selected 

 Establish information gaps and locate 

additional material 

 Record appropriate information 

 Organise information recorded 

 Record bibliographical information of 

sources used 

4. Creating 
 Formulate information in the correct 

prescribed format 

 Compile a bibliography to acknowledge 

sources used 
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5. Communicating  Communicate final product through 

sharing, presenting or publishing 

 Present results to comply with the 

information question 

6. Reflecting  Develop criteria to use in evaluating the 

information seeking process and the end 

product 

 Assess the information seeking process 

and the end product according to set 

criteria 

 Identify areas that need improvement 

 

Even though the model comprises six stages that are similar to the other models, 

its content is more complex than the ones previously discussed. This is because 

each stage involves various steps or activities that guide the user through the 

information seeking process.  The steps or activities are heavily loaded with 

repetition that takes place in the same stage or in other stages. The model is 

compiled for groups who need to work together in order to achieve a specific 

outcome.  

 

Typology of Information Skills (TIS) model 

 

Behrens, Olën and Machet (1999:17) compiled an 8-step model for information literacy 

development. The typology of the 8-step model follows a chronological order and is 

divided in to three stages - each consisting of a number of steps that include activities in 

the form of questions to guide the user through the information seeking process (see 

Table 4.6).  
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Table5: TIS model 

Stage Step Questions 

A. Planning 1. Interpret the 

information task 

 What is the topic of the task? 

 What introductions accompany the task? 

 In what form will the completed task be 

presented? 

 What do I already know about this topic? 

 What type of information is required? 

 How much information is needed? 

 2. Survey the 

information 

situation 

 What information sources do I already have? 

 What other sources could be useful? 

 In what order should these sources be 

searched? 

B. Retrieving 3. Locate relevant 

sources 

 How am I going to find sources in the 

resources collection? 

 How does the retrieval system work? 

 Where are the sources to be found in the 

collection? 

 How do I find the information in the sources? 

 4. Select the 

information 

 Is the information relevant to the task? 

 What - and how much - information should I 

record? 

 How should I record the information?  

C. Organising 5. Evaluate the 

information 

 Is the information at a level I can understand? 

 Is the information up-to-date? 

 Is it accurate and unbiased?  

 Is some of the information conflicting? 

 Which of the information is the most relevant? 

 How does the information help with the 

problem in the task? 

 Do I have enough information to complete the 

task? 
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 How will I acknowledge the sources that I have 

used? 

 6. Synthesise the 

information 

 How is the information noted on the working 

plan? 

 Which bits of information belong together? 

 What new headings can be added? 

 How should I now modify my working plan? 

 Have I organised all the information that was 

retrieved? 

 How can I apply the information to complete 

the task? 

 7. Present the 

information 

 What is the best way to present the 

synthesised information? 

 8. Appraise the 

completed task 

 Is there any part of the task that seems 

incomplete? 

 What should I do to improve it? 

 How has doing this task helped me? 

 

This model is unique and well-developed with a clear structure of the information 

seeking process. It consists of three spheres. Firstly, the model is divided into three main 

stages that enforce a specific sequence on the process. These three stages are: 

planning, retrieving and organising.  Secondly, each stage consists of steps that clearly 

indicate what the core function of each stage is. Thirdly, each step is made up of 

questions that guide the user in proceeding with the process of finding the correct 

information.   

 

The TIS model is the only model that ensures the continuation of the information seeking 

process by guiding the user - in Step Eight - to improve on future tasks by asking the 

questions: What should I do to improve my future research? and How did this task help 

me? 

 Write down the four main keys of information 

literacy. .  
activity . . 

. 
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 ___________________________________________________________

 ___________________________________________________________ 

 ___________________________________________________________ 

 ___________________________________________________________ 

 

Additional reading is recommended on information literacy. The 

following are publications recommended: 

 Association of College and Research Libraries [online]. 

Characteristics of programs of information literacy that illustrate best 

practice: a guideline. Available on the internet at: 

http://www.ala.org/ACRLPRINTERtEMpublic 

libraryATE.CFM?Section=acrlstandards&Template=/C. (16 July 

2004). 

 Behrens, S.J., Olën, S.I.I. and Machet, M.P. 1999. Mastering information 

skills. Pretoria: UNISA Press. 

 Crace, P. 1999. Information literacy and the primary school student. Orana, 

March 1999. 

 Durisin, P. 2002. Information literacy programs: successes and challenges. 

New York: Haworth Information Press 

 De Beer, 1993. Equipping children with life long skills. Cape Librarian, 

37(1), 16-17 

 Hart, G. 1998. Information literacy education: a new role for public 

libraries? Cape Librarian, 42 (3): 36-37 

 IFLA.2001. The public library service: IFLA/UNESCO guidelines for 

development [online].  Available on the Internet at 

http://www.ifla.org/VII/S8/proj/pub97.pdf. (15 November 2004). 

 

 

 

 

 

 

Recommended 

reading ! 

http://www.ala.org/ACRLPRINTERtEMPLATE.CFM?Section=acrlstandards&Template=/C
http://www.ala.org/ACRLPRINTERtEMPLATE.CFM?Section=acrlstandards&Template=/C
http://www.ifla.org/VII/S8/proj/pub97.pdf
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Phase 2 focuses on the ten information literacy activities (skills), instruction 

principles and the profile of the primary school child. 

 

2.1 Ten information literacy activities 

 

Ten activities that fit the cognitive abilities of the primary school child were 

identified. Each activity is important in guiding the child in using information and 

information sources effectively. This section will explain each activity in detail in 

order to guide the public librarian to understand each activity and how to guide 

the child in mastering each activity. The ten activities follow in a specific 

sequence linking the one activity with the next one.  

 

 

 

 

 

 

 

Phase 2 

Information literacy activities (skills) and the profile of the 

primary school child 
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Figure 1: Activities to be included in a model Information Literacy 
Instruction Programme 
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Activity 1: Define the information problem 

 

Aim:  

To have a clear understanding of what the information task requires from Primary 

school children. 

 

Guidelines: 

 

1. Read the information problem carefully. 

 

Primary school children must read the task a few times to familiarise themselves 

with the information problem. Reading the task carefully will allow Primary school 

children to move to the next step of analysing the information problem.   

 

2. Analyse the information problem  

 

The term, “analysis”, is defined as the process of identifying and examining each 

element of an aspect in order to understand it (Chambers-Macmillan South 

African Student’s Dictionary, 1995:34). The process of analysis involves breaking 

the information into easily identifiable concepts. This can be done by using the 

following steps: 

 

 

Step 1: Identify the key words. 

Step 2: Identify the main theme of the problem. 

Step 3: Determine the meaning of the instructions that accompany the       
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             problem. 

Step 4: Determine the format in which the final product should be 

  presented.  

 

Step 5: Identify the type of information needed. 

Step 6: Determine the amount of information needed. 

 

3. Complete a checklist 

 

To ensure that the requirements of a task are followed, a checklist can be drawn 

up as a reminder of the important aspects of the task.  

 

Activity 2: Information sources identification 

 

Aim: 

To identify potential information sources that might assist in finding the 

information needed to complete the task. 

 

Guidelines: 

 

1. Identify possible sources that might be of use 

 

Sources are available in different formats. Each source presents information in a 

different way and that must be taken into consideration when a source is 

selected. Sources are compiled for specific users, such as children or tertiary 

students. Examples of information sources are: magazines, journals, 

newspapers, subject books, encyclopaedias, Internet, CD-ROM and people.  The 

Checklist (see Table 4.9) should be used to note down important decisions 

made. 
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2. Identify the place/institution that will be able to assist and supply information 

 

Potential sources are available at different venues/institutions. The venues/ 

institutions must be reliable and accessible to be considered as a resource. 

Examples of venues/institutions are: home collections, school libraries, public 

libraries, the media, Internet, CD-ROM, etc.  

 

3.  Identify tools that will be needed to capture the information 

 

The steps in Activity 1 give guidance pertaining to the tools that are needed to 

execute the task. Examples of tools needed are: paper, pens, pencils, ruler and 

money for photocopies or to access the Internet via the library. A checklist should 

be compiled from the information gathered in Activity 1 to ensure that all tools 

needed to complete the task are obtained. The checklist will guide Primary 

school children in completing the task identified in Activity 1. The checklist (see 

Table 4.9) can be used to write down tool requirements. 

 

Activity 3: Locating information sources 

 

Aim: 

To locate the information sources by making use of information retrieval systems. 

 

Guideline: 

 

1.  Use the information retrieval system of the institution to locate the source. 
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The library stores information sources according to international classification 

systems, such as the DDC. The use of Dewey classification numbers are the 

same in every library which makes it easy to retrieve sources once the user  

understands the information retrieval system. Besides the DDC, there are various 

retrieval aids - like catalogues, bibliographies, indexes, etc. 

  

It is imperative for the librarian to assist Primary school 

children in learning how to use the DDC system and 

retrieval aids in order to find information sources. Only 

once Primary school children understand how books 

and other sources are arranged will they be able to 

access information sources in a library.   

 

Activity 4: Retrieve the information from the sources 

 

Aim:  

To access the information from the identified sources. 

 

Guideline: 

 

1.   Retrieve the information from the source 

  

Retrieving information from sources involves two steps, namely: 

 

1. Accessing the section or page where information is stored. 

2. The intellectual retrieval of information. 
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The steps of retrieving information from the sources are explained in Table 4.10, 

given below.  

 

Tables 6: Retrieval of information from sources 

Steps Actions 

Access section or page where 

information is stored. 

 Consult the source facility to determine 

where the information is within the 

source.  

 Examples of facilities in printed format 

are: indexes (at the back of the sources); 

content pages (in the front of the 

sources); a register (many encyclopaedia 

sets have a register book); and 

alphabetical word order (on each page of 

the sources). 

 Examples of facilities in electronic 

sources are: a title page with a menu 

(information can be retrieved by clicking 

on the desired topic or section); and key 

word searches (entering words or 

phrases in a search space that will 

search for the information within the 

database). 

Intellectual retrieval of information  Selected information must be read 

carefully to identify the specific 

information that is related to the 

information problem. 

 Examples of reading skills - as explained 

by Behrens, Olën and Machet (1999:227) 

- are: 

 Scanning: to run through the section of 

information to find a particular word or 
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piece of information 

 Skimming: to only read the key points or 

main parts of the information 

 Speed reading: to read quickly through 

the information to get an overview of it 

 Study reading: to read the section with 

concentration and intensity in order to 

understand the information, but also to 

identify key concepts that are related to 

the information problem.     

 

Activity 5: Analysis of the retrieved information  

 

Aim:  

To analyse the information retrieved in order to answer the issues central to the 

stated problem.  

 

Guidelines: 

 

Read and compare the different pieces of information retrieved from the different 

information sources 

 

The information should be analysed (broken up into parts) to identify similarities 

and difference in content. Reading is a crucial skill that is used to achieve this 

aim. Important questions to ask in order to complete this activity include: 

 

 Is the information relevant to the problem? This can be determined by 

referring back to the information problem and theme in Activity 1.  

 Does the information retrieved from different sources fall within the realm 

of the theme? A comparison between the keywords identified in Activity 1 
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and the keywords in a piece of information will be necessary to answer 

this question. 

 Is the information up-to-date? Consult the source’s publication date to 

determine whether or not the information is up-to-date. 

  

 

Extract and record information applicable to the information problem 

 

Only information related to the task must be extracted and recorded. Extracting 

and recording is explained in Table 4.11, given on the next page. 

 

Table 7: Extracting and recording information 

Steps Actions 

Extracting information  Extracting information is done during the 

reading activity.  

 Only important information or words that 

help to identify the relevant information 

must be highlighted. 

Recording information  All the identified information from the 

different sources should be recorded on 

paper - either via photocopying or writing 

down the necessary information. 

 The recorded information forms the basis 

of the information that will make up the 

final product. 
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Activity 6: Synthesis 

 

Aim: 

To integrate and evaluate all the recorded information logically. 

 

Guideline: 

 

1.  Evaluate the information recorded  

 

During this activity, information that has been recorded is evaluated to determine 

whether it is appropriate for solving the problem. This can be done by answering 

the following questions:  

 Is the information understandable? Advanced sources aimed at older 

users may prove to be difficult to understand. Only information that is 

understandable should be used.  

 

 Is the information recent and reliable? The most recent information 

must be used. The publication date of the source will indicate how recent 

the information is. 

 

 Is there enough information to complete the task? The total amount of 

information recorded should reflect the quantity instructed in Activity 1.  
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Activity 7: Organise the information 

 

Aim: 

To organise the relevant information to create a new information product. 

 

Guideline: 

 

1.  Create a new information product 

 

The purpose of organising the information is to create a new information source. 

The following two guidelines can be used to ensure the effective organisation of 

the synthesised information: 

 

 Merge the information in a logical order. The recorded information is 

merged together to form the final product. Merging eliminates any 

duplication and gives the product a structure.   

 

 Group the information in sections and give these headings so that it 

forms a structure. Divide information strategically into sections with 

headings to give a structure to the final product. Headings serve as an 

outline that gives structure to the content. 
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Activity 8: Present the information 

 

Aim: 

To present the information in the specific, prescribed format. 

 

 Guideline: 

 

1.  Present the product according to the prescribed format 

 

Activity 1 should be consulted before this activity is done. The presentation of the 

synthesised information will be organised according to the prescribed format. The 

outline of each format indicates what the final product should look like. Some of 

these formats and their outlines are briefly listed in Table 4.12, given below. 

 

Table 8: Outline of different formats 

Format Outline 

Essay 
 Table of contents 

 Introduction 

 Headings 

 Conclusion 

 Bibliography 

Report  Cover page 

 Table of Contents 

 Introduction 

 Headings 

 Findings 

 Conclusions 

 Bibliography 

Poster  Title at top 



Information Literacy Instruction Programme for Primary School Children in the 

Public Library: A coaching workshop for public librarians by Flippie van der Walt 

 

35 

 Headings for sections 

 Headings for pictures, diagrams  and 

tables 

 Information 

 Bibliography 

Manual  Cover page 

 Table of contents 

 Chapters 

 Headings 

 Pictures and tables 

 Bibliography 

 Index 

 

Activity 9: Evaluate the final product 

 

Aim: 

To determine whether the final product complies with the task requirements. 

 

 Guideline: 

 

1.  Use a checklist to ensure that every step has been successfully completed  

Use the checklist from Activity 1 to determine whether the final product covers 

the required instructions, information and format. This activity provides the last 

opportunity to identify any parts or sections that need to be changed before 

submission.   
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Activity 10: Acknowledge sources used 

 

Aim: 

To acknowledge all the sources and authors consulted in compiling the final 

product.   

 

Guideline: 

 

1.  Apply the correct bibliographic methods / standards 

 

When writing - or compiling - a product, the necessary acknowledgements need 

to be made concerning the sources and authors that have been consulted. Each 

product must include a bibliography - a list that systematically lists and describes 

all the information sources used (Behrens, 1994:41). 

 

 

2.2 Profile of the primary school child 

 

The ability to understand and apply information literacy skills requires specific 

skills and abilities. It is important to know the characteristics (profile) of the 

primary school child in order to expose the correct age group to the skills. In the 

research dissertation conducted by Flippie van der Walt - as mentioned in the 

beginning - the ideal age is 10 to twelve. This is confirmed by Norton (1995:17) 

who describes the Upper Elementary Children as children between the ages of 

ten and twelve. They have the ability to apply logical rules, reasoning and formal 

operations to abstract problems. Based on the above description, one can 

conclude that primary school children have certain unique characteristics that 

make them approachable in learning the information literacy activities. 
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Brief overview of childhood development 

 

A brief overview of where Upper Elementary Children fall within the framework of 

childhood development is necessary to establish the unique characteristics of 

this specific user group. A child’s development is divided into five stages, namely:  

 Prenatal period – conception to birth  

 Infancy and toddlerhood – birth to 2 years  

 Early childhood – 3 to 6 years  

 Middle childhood – 7 to 12 years  

 Adolescence – 13 to 20 years (Berk, 2003: 241). 
 

Childhood falls within the third and fourth stages, stretching from ages two to 

twelve (Berk, 2003: 241). The two childhood stages with their characteristics are 

illustrated in Figure 3.1, below.  

Figure 2: Childhood stage 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Childhood 
 

Ages 2 to 6 years 
Rapid development in cognitive and 

motor skills 
Symbolic use of language 
Memory-span according to age 
Semantic memory 
  

Ages 7 to 12 years 
Logical thoughts 
Basic literacy skills 
Hierarchical classification  
Problem solving ability 
Improved mental activities 
Refined motor skills 
Working memory and advance semantic 

memory 
Language development: receptive and 

productive (complex vocabulary) 

Early  

     Childhood 

Middle  

     Childhood 
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Table 9: Unique characteristics of the primary school child 

Characteristics Description 
 

Ability to classify objects 
 
Upper Elementary Children are able to classify objects according to 
topic, type and content. 
Example: Upper Elementary Children are able to classify types of 
popular music according to artist and type. 

 
Hierarchical classification 

 
Upper Elementary Children are able to identify different elements of an 
aspect, such as animals – dogs – Dobermans. 
Example: Upper Elementary Children are able to classify members of a 
family of 4 generations into a family tree.  

 
Arrange objects 
systematically 

 
 

 
Upper Elementary Children are able to arrange objects in a series from 
the oldest to the youngest and the other way around.  
Example: Upper Elementary Children are able to arrange  magazines 

from the oldest date to the most recent date. 

 
Spatial reasoning 

 
Upper Elementary Children are able to understand and apply concepts of 

distance, direction and space. 
Example: Upper Elementary Children understand that two trees planted 

2 meters apart are still the same distance apart if there is a wall between 
them. 

 
Short-term memory 

development increases 

 
Upper Elementary Children are able to manipulate information in 
decision-making and problem-solving, because of a large memory span 
and the speed at which problems are processed and analysed. 

Example: Upper Elementary Children are able to recall the names of 

people in a newspaper article that was read 30 seconds beforehand. 

 

Long-term memory 
development 

 
Upper Elementary Children are able to rely on long-term memory for 
general knowledge growth. 

Example: Long-term memory enables Upper Elementary Children to 

recall the names of  

 the 12 disciples in the Bible. 
the 9 planets from lessons in previous grades. 

 
Autobiographical memory 

 

 
Upper Elementary Children are able to recall personal experiences, 
events and people.  

Example: Upper Elementary Children are able to remember people who 

they have encountered or places they have been:  

 They can remember which librarian helped with an enquiry in the 
previous year. 

 They can remember a trip to the Planetarium two years previously; 
where it was; what  the interior looked like; and anything special 
they saw during the show. 

 

 
 

Language development 

 
The length and complexity of sentences and vocabulary increases. The 
multiple meanings of words are also mastered during middle childhood 
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with a vocabulary of 10 000 – 20 000 words. 
Example: At the age of 6 children are able to write the following 
sentence: The cat eats the food. Upper Elementary Children are 
capable of writing the sentence, given above, in a more complex and 
advanced syntax: The chubby cat polishes off the bowl of fish in a 
few seconds. The sentence is longer and more complex, using words 
and phrases like chubby; polishes off; and in a few seconds. The 
multiple meanings of words, such as those in the phrase, polishes off, 
are also used in the sentence above. These words can be used in 
various other descriptions of actions taking place.   

 
Bilingualism and/or 

multilingualism 

 
Upper Elementary Children are capable of learning two or more 
languages at the same time in middle childhood. Berk explains that 
bilingualism has positive consequences for the development of Upper 
Elementary Children because children who are bilingual are more 
advanced in their cognitive development. 

Example: South Africa is a country with a diversity of 11 official 

languages. The majority of South African schools are bilingual where 
English is the core language used in day-to-day teaching. However, 
South African children are also exposed to their mother tongue at home. 
A good example is Upper Elementary Children who attend an English 
medium school, but also speak, write and read a mother tongue, such as 
Zulu.      

Improved attention span 

 
Upper Elementary Children are able to focus on aspects related to a 
specific situation at hand - also known as concentrating. 

Example: Upper Elementary Children are able to focus on the teacher 

and are not distracted by a noise coming from outside the classroom..  

Planning abilities 

 
Upper Elementary Children are able to decide on how to proceed in an 
orderly fashion to reach a specific goal. 

Example: Berk explains that planning develops through school tasks. 

Upper Elementary Children, therefore, need to create a plan in order to 
complete a Science project. The planning will include aspects, such as 
when, how, where, why and in what order, to produce a final product. 

 
Problem solving ability 

(Abstract thinking) 

 
Upper Elementary Children are able to find - or identify - a problem; 
define it; develop a strategy to solve the problem; as well as implement 
the strategy to reach a positive end result. 

Example: A good example is when Upper Elementary Children need to 

create a project for a Science Fair. Upper Elementary Children are able 
to identify a problem and create a project with a strategy decided on. For 
example, the designing of a water-wheel on a small scale that actually 
performs the same function as a full scale one. 

Logical thinking 

 
Upper Elementary Children reason logically about concrete events - i.e., 
they are able to think inductively (from the specific to the general) and 
deductively (from the general to the specific). 

Example: Upper Elementary Children demonstrate the ability to think 

logically by concluding that all parents give their children pocket money 
because their friends all get pocket money.  

 
Co-ordinate aspects of 

 
Upper Elementary Children are able to co-ordinate several 
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information characteristics of an item as one character of that specific object. 
Example: Upper Elementary Children are able to indicate that the 

volume of two balls of clay is still the same even when one ball is rolled 
into a long shape.  

Creative thinking 

 
Upper Elementary Children are able to think about things in unusual 

ways and produce unique results to solve problems. 
Example: Santrock explains creative thinking as the process whereby 

Upper Elementary Children produce many different answers to a 
question. A typical question that stimulates Upper Elementary Children’s 
creative thinking is to indicate the different uses of an item, such as a 
paper clip, pen, etc.   

 
Good listener 

 
Upper Elementary Children are able to monitor the literal meaning of a 
message and request clarification, when necessary. Upper Elementary 
Children do not assume what the meaning of the message is, but rather 
listen carefully to each aspect and develop questions on aspects that are 
not clear. 
Example: Upper Elementary Children are able to identify aspects of a 
lesson or message that lead to questions on how, why, what, when and 
where. For example, the teacher explains the life-cycle of the frog. The 
message is clear. However, aspects of the explanation lead to questions, 
such as: 
 

 Why do the eggs stick to plants? 

 How do the eggs stick to plants? 

 What makes the eggs stick to plants? 
 

 
Retaining and retrieving 

information 

 
Improved memory capability helps Upper Elementary Children to store 

and retrieve information, especially from long-term memory. 
Example: An example is when Upper Elementary Children are asked 

who their first-grade teacher was. Upper Elementary Children know the 
answer and are able to retrieve the information within a few seconds.   
 

Emotional control 

 
Upper Elementary Children can control emotion better than children in 
early childhood, because Upper Elementary Children are more 
independent and self-sufficient. This means that the emotions of Upper 
Elementary Children are more specific; more diverse; and more 

sophisticated than those in early childhood. 
 Example: Upper Elementary Children are able to control emotion. For 

example, the upper elementary boy does not cry or show fear for - or in 
the presence of - other people. Because of this, the upper elementary 
boy controls his emotions when another boy is hurting him, and does not 
cry when receiving some form of punishment.  

 
Social learning 

 
Upper Elementary Children are able to demonstrate the same behaviour 

as they observe. 
Example: Upper Elementary Children are able to copy other people’s 

behaviour. For example, the upper elementary girl will apply the same 
facial cosmetics as a TV star or artist or dress like one. 
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Sensitivity towards others’ 
feelings 

 

 
Upper Elementary Children develop a sensitivity towards people and 
animals. They take the needs and feelings of people into account by 

offering assistance.  
Example: Upper Elementary Children show a sensitivity for others. For 

example, helping a parent clean up a spill in the kitchen or fetching 
mechanical tools from a box to help repair a broken dishwasher.  
 

  

In order to understand the developmental capabilities of the 

child, it is strongly recommended to read and study the 

following books:  

 Berk, L.E. 2003. Child development. 6 th ed. Boston: Allyn and 

Bacon. 

 Biehler, R.F. and Hudson L.M. 1986. Developmental psychology: an 

introduction. 3rd ed. Boston: Houghton Mifflin. 

 Hook, D. 2002. Cognitive development. In Hook, D., Watts, J. and 

Cockroft, K. (eds.) 2002. Developmental psychology. Landsdowne: 

UCT http://ifla.org/documents/libraries/policies/unesco.html (10 

November 2003). 

 Louw, D.A. et al. 1998. Human development. 2nd edition. Ed. Cape 

Town: Kagiso. 

 Norton, D.E. 1993. Through the eyes of a child: an introduction to 

children’s literature. 4th ed. Englewood Cliffs: Merrill. 

 Santrock, J.W. 2004. Educational psychology. 2nd ed. Boston: 

MaGraw-Hill. 

 Shaffer, D.R. 1996. Developmental psychology: childhood and 

adolescence. 4th ed. Pacific Grove: Brooks Cole. 

 

 List the five stages in child development. . . 

 ___________________________________________________________

 ___________________________________________________________ 

 ___________________________________________________________ 

 ___________________________________________________________ 

Recommended 

reading ! 

activity . . 

. 

http://ifla.org/documents/libraries/policies/unesco.html
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Phase 3 aim to guide the librarian through the structure of the programme and 

presenting thereof.  

 

3.1 Structure and presenting of the programme 

 

An Information Literacy Instruction Programme is a vehicle used to equip Upper 

Elementary Children with the skills needed to use information and information 

sources effectively. The Information Literacy Instruction Programme is based on 

ten Information Literacy Activities. These activities were compiled from 

international and national standards. The ten Information Literacy Instruction 

Programme activities are as follows: 

 

1. Define the problem 

2. Identify the information source 

3. Retrieve the information source 

4. Retrieve the information from the source 

5. Analyse the retrieved information 

6. Synthesise 

7. Organise the information 

Phase 3 

Information Literacy Instruction Programme for primary 

school children 
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8. Present the information 

9. Evaluate the final product 

10. Acknowledge sources used 

 

The Information Literacy Instruction Programme consists of a librarian’s manual 

and an Upper Elementary Children’s workbook. The workbook is designed in 

terms of the unique characteristics of the Upper Elementary Children.  

 

The librarian’s manual has been compiled to assist the public librarian in 

preparing for, and presenting, the Information Literacy Instruction Programme. 

The manual is divided into two sections: 

 Section A focuses on preparing the Information Literacy Instruction 

Programme for presentation.  

 Section B focuses on the presenting of the Information Literacy 

Instruction Programme. 
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Section A 

Preparing the Information Literacy Instruction 
Programme 
 

Presenting an Information Literacy Instruction Programme involves the following 

planning activities: 

Workbook 

The layout of the workbook is described in Section B. It is important to work 

through all the sections of the workbook to familiarise yourself with the content 

and activities involved.  This will also help with the rest of the preparation 

activities.   

Time 

The Information Literacy Instruction Programme is designed for a 2-hour 

workshop. Sufficient preparation is important to complete the programme within 

the time schedule that is designed in terms of the characteristics of Upper 

Elementary Children. The recommended time to present the programme is 2 

hours.  

Venue 

The reference library is the most appropriate venue to present the Information 

Literacy Instruction Programme. Activities and examples from the workbook will 

be easy accessible in information sources in a reference library. 

Resources 

Prepare resources to ensure that all the relevant sources needed as examples 

have been identified and are available. 

Marketing 

It is important to market the programme to local primary schools. School visits 

are important to establish a relationship with the teachers and the children.  
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Budget 

The reproduction of the workbook, bookmark and checklist will be the 

responsibility of the presenting public library. Sufficient budget planning is 

important to cover all costs related to producing sufficient copies for those 

children who attend.    
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Section B 

Presenting the Information Literacy Instruction Programme 

You should be familiar with the content of the workbook. Being a public librarian, 

you are faced with children seeking information on a daily basis.  

 

The workbook is based on a topic that creates the opportunity for Upper 

Elementary Children to think logically and to apply formal operations to abstract 

problems, such as an information problem. 

 

Special features are used to create a unique experience for Upper Elementary 

Children to learn how to use information effectively.   

 

Special features of the workbook 

 

Theme: Pirates 

 

 

 

The theme of the workbook is based on the world of pirates. You will find that the 

ten Information Literacy Activities are well supported and explained by means of 

this theme.  

Any theme that is applied in a creative and exploratory way will be suitable to 

present the ten Information Literacy Activities to Upper Elementary Children.    A 

few examples of creative themes are: 

 

 

 Space 

 Ocean life 
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 Magic 

 Animals 

 Sport 

 

Story line: To find the hidden treasure of Blackbeard - the fiercest pirate of all 

time. 

The workbook is designed to be an adventure in solving clues and treasure chest 

clues to find the hidden treasure. As in all pirates stories, the bad pirates are 

trying to steal the treasure map from the good ones.  

 

It is the duty of the Upper Elementary Children to solve the treasure map clues 

and treasure chest clues to move from one place to the next on Library Island. 

Only when all ten treasure map clues and the seven treasure chest clues are 

solved will the Upper Elementary Children achieve the purpose of the 

programme to use information effectively. 

 

Layout of the workbook 

The workbook is based on the ten Information Literacy Activities. The workbook 

is constructed as follow: 

 

Ten Information Literacy Activities 

The ten Information Literacy Activities are the ten treasure map clues that the 

Upper Elementary Children use to solve the project assigned to them. Each  of 

the Information Literacy Activities is designed with activities, information and 

examples.  
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Project 

The project that Upper Elementary Children are required to 

complete is to design a poster depicting the dangerous world of 

pirates that sailed the seven seas. 

 

Information  

Important information that explains each of the Information Literacy Activities is 

given by using the following two icons throughout the programme: 

 

Polly parrot gives a short explanation of each of the Information 

Literacy Activities. 

 

 

 

Sharp-Tooth Shark gives examples to help the Upper Elementary 

Children solve the Information Literacy Activities clues. 

 

 

Group Activities 

 

 The Upper Elementary Children proceed from one of the 

Information Literacy Activities to the next by completing activities 

related to the specific 10 Information Literacy Activities.  
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Treasure chest clues 

Apart from the 10 Information Literacy Activities that the Upper Elementary 

Children must master, there are also seven treasure chest clues to be solved. 

Each treasure chest clue is important to solve the secret code to open the 

treasure chest. 

 

The treasure chest clues spell the word, LIBRARY.  The treasure map will guide 

the Upper Elementary Children’s groups around Library Island. 

 

Group work  

Upper Elementary Children develop better in groups - that form the basis of 

working through the programme. The Upper Elementary Children should be 

divided equally to form different pirate groups seeking the treasure.  

 

Each group must give their group a pirate name. Let the children write the name 

on a piece of paper that can be clearly displayed for the other groups to see.  

 

Motivation is important to work hard in designing the poster and solving the 

treasure chest clues. The public librarian should award a special treat to the 

winning group that has solved the treasure chest clues first.   

 

The posters can then be displayed in the library for the parents and the 

community to see.  The best poster can also be awarded a special treat.  
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Bookmark 

The bookmark summarises the 10 Information Literacy Activities that Upper 

Elementary Children can use when they have to exploit the information again.   

 

Checklist 

The checklist (see Annexure D) is a unique tool that helps Upper Elementary 

Children keep a complete record of the activities of the ten Information Literacy 

Activities. The checklist is used at the end to ensure that the project complies 

with the process of the 10 Information Literacy Activities.  

 

Facilitatation  

The public librarian is the facilitator and must work side-by-side with the Upper 

Elementary Children’s groups.  

 

Guidance in facilitating the programme: 

 

Introduction 

After each of the Upper Elementary Children’s groups has decided on a name, 

you can introduce them to the workbook. Read the letter from Captain Bluebeard 

to them and introduce them to Polly Parrot and Sharp-Tooth Shark.   

 

Structure of the workbook 

Explain to the Upper Elementary Children how the workbook is compiled and that 

they will be working with 10 Information Literacy Activities clues and 7 treasure 

chest clues. 
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Project 

The Upper Elementary Children should - as a group - work together in designing 

a poster. The poster will be constructed with the help of the 10 Information 

Literacy Activities clues.  

 

Roles of the presenter 

As the presenter, the public librarian must 

 give guidance with each clue to help the Upper Elementary Children 

understand a certain concept.   

 provide examples, when needed, and guided tours of the library, when 

needed.  

 be a time-keeper to ensure that the programme is completed within the 

time allocated. 

 

Role of the Upper Elementary Children’s groups 

The groups must work together in applying the 10 Information Literacy Activities 

to design the poster.  

 

They should also solve the 7 treasure chest clues to solve the secret code. They 

should do this in secret without the other groups stealing their solved clues.  You 

can allow 5 minutes after each Information Literacy Activities’ clue to solve the 

specific treasure chest clue.  

 

Material needed 

Each Upper Elementary Children’s group will be designing a poster. The 

necessary equipment and material should be prepared in advance. This can be 

approach in two ways to ensure that the necessary materials are available: 
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 Option 1: The public library provides the posters, glue, colour pens, paper 

and scissors.   

 Option 2: The public library provides the poster and the Upper Elementary 

Children bring their own glue, colour pens, paper and scissors. 

 

Bookmark 

The importance of the 10 Information Literacy Activities must be summarised by 

using the bookmark. Only at this point is the bookmark handed out for future 

reference when the children are again required to use the information. 

 

Checklist 

The checklist is a unique tool and helps the Upper Elementary Children keep a 

complete record of the activities of the ten Information Literacy Activities.  

 

 

Conclusion 

This programme is designed to develop Upper Elementary Children. The public 

library can play a vital role in presenting an Information Literacy Instruction 

Programme to help Upper Elementary Children exploit information by applying 

the 10 Information Literacy Activities. The public library’s investment in such a 

programme supports life-long learning and an information literate society. 
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3.2 The programme:  

 

“Become Information Literate by discovering the 

treasure of Blackbeard the fiercest pirate of all times” 
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Phase 4 focuses on the drafting an action plan in marketing and presenting the 

programme. 

 

This is a brainstorm session to compile an action plan in marketing and 

presenting of the programme. 

 

 

 

 

 

 

 

 

 

Phase 4 

Planning and marketing of the programme 
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